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An Innovative Approach to the Flipped Classroom:
Using Graduate-Level English Writing Course as an Example

Abstract

Advances in web and multimedia technologies have made teachers no longer the sole knowledge
provider in education since they bestowed a powerful vehicle whereby students can easily access
information and acquire knowledge. The vehicle has in fact been revolutionizing such acquisition with
regard to its breadth and speed that a growing number of teachers have seen this shift as an opportunity
to reflect upon the essence of education and their pedagogical roles. They have begun to emphasize the
student’s autonomy in learning and seek to develop pedagogical methods that place learners at its core.
Echoing this learner-centered pedagogy is an instructional strategy that has garnered global attention,
known as the Flipped Classroom Model (FCM). The FCM aims to create a blend of mutually
complementary settings that helps achieve optimal learning for students by, prior to class, instilling in
them fundamentals designed by teachers using multimedia materials while in class, allowing them to
reinforce learned contents via collaboration with peers and teachers. This strategy can help facilitate
students’ lower cognitive and higher-level learning, while ensuring their autonomy throughout the
process. However, some educators have misapplied the FCM due to a misconception that it is a mere
inversion of classwork and homework, thus undermining its empowerment. This action research
integrates a Five-Step-Interactive-Cycle of Learning (5ICL) Model into the FCM in an attempt to
maximize the efficacy of its implementation. Results from applying the 5ICL-instructional FCM to four
graduate-level English writing courses verify the effectiveness of this innovative approach.

Keywords: 51CL-instructional FCM, Flipped Classroom Model, web and multimedia technologies,
English Writing



— ~ B E [FHBE R

ERGERER B SR AR A AR LAV s — B AR R AT T OFHE - S EEAAETR 0 K
B EN S S E AR I > DA EAH R 2R B ~ RIS R 5 555 [ BT am A ek
HYZRTD - SRE E—IL AN - ZHEEWERELEC R ES - CF - TELAVEHER - B35
&% o

E 1980 FAX - ZLEENIAERMAE S Aot " EEEE | BEEBREEIIEE -
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TEESERE— A TR - IR E R EN ~ SMIERRTEE - TTHSHEERES S0 #
17~ B B TAE A B ~ DU EENBY T T aat FIAE T DA SR &R AR - HRihEk=
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Tl (FEAREERAT TS - B H B4 EEE E KRB e N A w0 4 © B AENERR
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AR S s A SEMIF R LA SRR © ZEN N e YA R E R e B AR B HUESE - IER{E S
Ho R L L EE L > AT A TR R -

FhngH PR SICL FlFEEEE > et 24 (BE) > BHFIT 20 A o DUT atamit =l Ty (R
B > DL Bloom sRAIHIREVEE S (=PE /(K ) 1287 = RIEEGRUE » I8 —E R

(—) 72

1. FIREHTE

LT BB AT — 5 [ A R - W AR B Y TR SRR AR AR s R AT E % £
RS TIER BN WIP S MR PR SR R A ERATSE R - BENERAT L2 R
EEZETR > 2R hEETE R > BATEE S O R RIS - F R 15 £ 20
TY$E > EALSIGZ BT BRI -



2. HAGRHINE

B RER - BuE T/ INEEEER - A EERATEIGE 2 R 7 RE58R > BB ]
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TER BT SR HYREE B T I 4H 4 | (chain organization ) AT &SR | (block organization )



HY%ERS ~ DU RIS TEE (transition signal ) FYER © 827 Bl 2 A R AT R A #i ]
S |eE R

HEAGRER > S 20 s EmEsC AP IRIER = T RIE ) O o FETHEE S T
B BERASHE T RS SEEIREN 8RR SRS T/E , (“More and more
well-educated young people in Taiwan choose to work overseas” ) (IS » {EEE ARSI 10 {E5) T
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BUHEROSBUEEN =R EEEE - —ZRRESFHRY - P40/ Hz58¢ (group
semi-structured interview ) ~ ZYRMFERELZ BULMS ~ DURIUAIAC s/ NS SR B HVERESE S © $1¥
EAME > FBETEETH—/YFFr#E AN (grading rubric) » HpE SR ~ 408 ~ S0 ~ #8320
KB 5 BT TGS S04 (rater training ) » LIFERST4 M 2 BB S/ET -

3. (TR B = Fales
(=) BRI

1. 2BhE7% (coding methods)

RHER A B R BLER B S 5 F T R e % » DA Strauss B2 Corbin (1990 ) #Y E #ifi4R 0% ( axial coding )
HIFE B 4w open coding DT o3 - B 2 45 5% v S LB A B AT ST 3 DL 5886 2 #8024 < (1) BICL
FNEZEAE B EER AR © (2) B B BN R () sRE R A FRYPKEL 5 (4) SehkPkEL
HYPTREH SR -
2. t BeSEEL ANOVA

AWFEERH T fE B2 Ae i ~ 1G58 R FE AR 2 BIER » IR =RTE R80T

(three-way ANOVA ) S HIFZEHIGHAIE Bl (1~ B A 2 A B E s 2 -



3. Woodard #Y7G BjjEl
O BhiE n] S AT S NHAH BT TR R ~ SREI Y A BRR - AEETRREM 2 BREA R
PEMEER A ROM A

2~ &5

= pSim {

AELVEAE R BB R 28 SICL Bl =1t T SoUSRAeE | Pyl - BltEHEE=
KEIEIEHE ~ —EERERFRE - FER/NETTEE » BETEFR LRI NEEBRE T 3
B LB EE G BiEsCarEEaT ~ & -

— ~ RAERINRIEEN ERES - ERENSRALEPTRS

Al > RMNEFE T8 ~ S0E ~ SR ~ 5B MEZFVU(EEA - ZERIHAIRTH- 2 77 %0k 57.1 -
HEH 57 5 1% 4 For > MAHAESET LR E =52 (p=0.9968 ) -

% 4. prAEN 285 (One-Way ANOVA) 4553

Tukey 2 25 LLEH]
# (Tukey’s multiple  “P3%25E 95% (SHEEME]  BEBIA GES
comparisons test )

PEHISHATH VS.
B hRaH AT

114

<

®PHE

i

0.1 -23.50-23.70 e 0.9968

WY SH 1R M- AR S T M e e 2D © 24 75.8 > ERaH 78.6 - e RIS Y
ArMIEAR - (B EERHAVR MBS © BEAh > 4058 5 Airn > EERsHAVEE IR TRECX -

5. A~ A HEEE

BT HIESE) =l
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&M R AR 75.8 78.6
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A& 8= 18.7 21.6

(&% 6 nJLISEHER - B 7 IERIAH 2 40 0 T M E S RV ERIE /KRR 0.05 I - B ~ &AIEA
B 725 (p=0.017, 0.0012, 0.0006 ) > ‘=5 HEEAERIERIDAFTHED - EEH SICL FEAYRRY -

6. 7~ RHA T mESR

EER . R N ] . PM@
T OMPHE LT BRE mbwm oweimmER 0T T AME oo
FERIEE 1 71 VS,
Pedilal 1 1% 5.163 2.162 1.081 1.723t08.602 0.8838 4.777 3 *0.0174
FERISE 2 71 VS,
PEHI4H 2 1% 4,188 3.399 1.7 -1.222t09.597 0.6692 2.464 3 0.0906
R 1 71 VS,
HhpdH 1 1% 5.088 0.833 0.4165 3.762t06.413 0.9803 12.21 3 **0,0012
EERA 2 71 VS,
B 2 1% 5.713  0.7398 0.3699 4535t06.890 0.9876 15.44 3 ***(),0006

=~ BAEREBEEA - IERSEHE

e L FERYERITLVE H/ NEETam (R 7) BEEIEER (R 8) ZHHEREARNIERE
B~ [ 7 BURFTA SRR T ST A g (HE A SICL Bl = ndH Bl Ry B Eh B R AR E
B S RO AR S e

R 7. NHREEETEEM B LB EREE (n=5)

PR FIEMERE  HRERXE

PeilzE 1 11 19 16

RS IRE PEf4H 2 15 21 14
(36 4 78) HERH 1 20 26 41
FhpdH 2 17 25 28

el 1 16 21 19

ELisc Bt tE PEf4H 2 18 22 17
(56 11 74) B4 1 23 33 34
FhRdH 2 21 29 38
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BASR 7 —80 LR RATA ERE 1] LIS - HER A BIHY B 8RB B ARE - 155D > 1ERIEHAY
HEpERIg > A B SR RAOE KRB % - IR BUREIESEE PSR EE ARSI
HENE R B ERE (1R OB Y RIERAIRE TR b sE MM B A B EEERIREE Bl

8. HE{THIR B E BN MR AR BB A ] DU B AR (R G P B B

a > v > *

LTI 7 8 5 4 5

ESESEELE PEIZHE 2 7 7 5 7 8
(56 9 8) HE4H 1 7 1 5 17 11
FhpdH 2 7 9 5 15 12

P4 1 9 11 8 11 6

soseep e %ﬁiﬂéﬂ 2 9 12 8 13 5
(5 14 ) Bl 1 9 17 8 31 19
B 2 9 16 8 27 17

FoiEsE: O (ARIAEMEHIE AU 2ARE > RREALRE v ARG =IHZ
HFARGUERE > ARBEESEHIOENRERE  * ARBEH I

BALEREVEGERN L E(EERHTT - fEBETRIR S LA IS8R - £/ SICL Ay E g
SEEEEES (FiL1/2)-

TP TR AT SR AR IS P[P B AR AR - (E
Ty DEBNEE A S A L EL A - (R EREE AGIRIE -
(ZEEC 1 AR

" PERTHE R B R SR WA RIS BB A AR
RHYELER | EtHE2 > A H] SICL APHIHYER E REE FE ARA: -
AL FEAERATG I R R E — KR ST E LRy
B WA (AR A SRR AT EER R S (B2 R -

(250 2 : B2&Hl)
FR{DR B 65 7 S B AR BRER AR BRI - SR SR B AT S IR S8 Ry A THY R BN E B RES |
SHELEEE AR REEE T AR RERE N EREE (B34 1) (HER
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" PGE RN A EE) - FEREI &AL o
(FHBRECEk 1 - FEHIdH 1 = [ES)

"RE RN EE - AP E g BRE S EEC
WNEE - |
(RHER4CE: 2 - Hhmal 2 FEE)

PRI RPN A& E RIS E 2 & challenge $#f
e
(Flskecss 3« EhadH 1 JRES)

= -~ 84 SICL FHEEE = Hy4H 5 & A = PR RE RIRE ST

SRR INH SRS RN EE B R DU B S ESE IR B Bl o 8 A = PR
RETT -

TEHELTER A NS - B BOR B A S ambs BNV 1 RE ~ BHE (15 3Fr - L
H— i RAAERIRE - DL T ASRIEE ) Rl /NE/REE S Fr B ST > WEER TR R &
s | AERSER A | B MBS IS —EEE N ESZFAEAHET (supporting detail ) YRS R
(T TSR ) (DS > B AR JEAAS E RIS TR ) ~ T SR AHAR R S - HEE T
REAVE e 7 A N 8 B Enbasetilsm - MREH CEGNEIERS T ER —RRE - BT
FHUEBH R POV AR S IS - BEERRRG - B 5K E - S5 - feftimaaiss
s o ARG EENESERIIERESEE » R8sk TER (applying) ~ 4317

(analyzing ) ~ ¥ff (evaluating) ~ gll7& (creating) %= EadAIRE

7 9 ERUNIEEAERIVEER B =OERERE - RO EEERIIRFZ RTINS 55
{E  fE5% BT DASEER » #E04H 1 R0 2 BYER A 73 BIRSE R — TR M TR E 4R - SR FIEE DA EH
PREE R R 2 P N SRRV BRI RE T e iR B E N AR B A A EH M S F @ RITL
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9. ANIHEEA/FmEER
R PERIAH L | EmiaH2 | EERAH L | EER4H 2

. AT [E] 76 80 84 82
s B 85 R 92 87

RS RIERL RIERK 93 91
EE HRgIEK 85 85 90 92
(== Mg 72 76 84 85
% 5IEEAF (40%) 30 28 35 34

Mt FERAHEE RS A RHT SR/ 4] - s IR B TE 7 > INIEE S ETE H o BT s i 2
4 o WIBRESCEEERINARTR - HEhldH 1 230 T ERNEIE - BEERH 126t 72406 > 12

LRSI N

" YERR R AT T MRS ~ OB R TR
P~ By~ S E L -+ Nobullying.com §ikf5
BT (52%) FREASHC Y EHZE - BETRAIE
Welik

(PEfI8H 1—25 40 - BRERIE 2)

“Cyber-bullying is referring to an individual is tormented,
threatened, humiliated or harmed using the Internet,
interactive and digital technologies or mobile phones....
Nobullying.com reveals that over half (52%) of young
people reported being cyber bullied. This should be

stopped.”
(CG1—Group 2, In-Class Writing 2)

T VR AR I R BT T 4 - 28
i > Willard (2007 SE¥EAREIZE &5t T MR 20
KB TR IR FIZE IR - Belsey {E 2004 4447
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FRERNESR @ A 22 B M E e S
GEFNIITR - BN eSS FRE R CHIAES
fitb—FR (Frasier etal., 2013) » GV A JE BSR4
BN EIH G R RV IR -

(o 1—56—4H > SRERE2)

“In the past, bullying was more direct. It usually involved
a face-to-fact encounter in a particular location. However,
some modern researchers like Willard (2007) have pointed
out the distinct features of cyber-bullying—time-free and
placeless. A more clear definition is given by Belsey in
2004, where he states that cyber-bullying is an act of using
e-devices to intentionally hurt an individual.... Considering
that some countries like the United Kingdom and the
United States are beginning to look into the issue (Frasier
et al.,, 2013), Taiwan should not overlook the possible
negative influences cyber-bulling can bring to our
campuses and society. ”

(EG1—Group 1, In-Class Writing 2)

TERRE SR HIN A AT > M0 A TE(RPE R PSSR AR B E P C B S ] - M FIRYEER
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